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Curriculum Rationale

We have developed a curriculum for the East Palo Alto nonprofit organization College Track.  College Track aims to give students at under-resourced high schools the skills, motivation, and vision to attend college and succeed as college students.  The organization’s mission is described on its website as follows:

“Some organizations work to fix the educational system through political and policy changes. We don’t. At College Track, we focus on the kids. Our mission is simple and straight-forward: get our students successfully through high school and into college. This might sound easy, but it takes four years of daily contact and communication. We provide the tools and opportunities they need to realize their dreams. The rest is up to them.”
The College Track program accepts a class of about 35 eighth-grade students through a competitive application process. Its students attend a rigorous summer program before they start high school, and visit the College Track site weekly during high school for tutoring and community service activities.  While some college mentoring programs focus strictly on the college application process, and their “curricula” involve college and financial aid searches, College Track aims to develop within its students a solid motivation for attending college and an understanding of why college is important;  this “consciousness,” as the College Track academic director referred to it, will inform intelligent decisions that students make through their high school years.

Our curriculum will be used for twelve one-hour sessions in the College Track summer program, and for related follow-up projects that students will work on intermittently throughout their four years in the program.  The summer program, called ASAP, involves three morning periods of academic classes and two afternoon periods of electives and special classes.  Afternoons include three required classes—study skills, tutoring, and leadership—and one elective—either drama or creative writing class.  Each of the afternoon classes meets twice a week. We are building a curriculum for the leadership course.  

In past summers, the leadership course has been effective, offering a variety of team-building and confidence-building activities.  We have been asked by College Track to develop the leadership curriculum to reflect several purposes: fostering community in the program; encouraging critical thinking; and enhancing students’ readiness and appreciation for College Track.

The purpose of College Track, as stated on the website, is to guide students successfully through high school and into college.  These goals are shared by hundreds of programs across the country.  We believe, however, that too often programs use a curriculum that essentially state the importance of college to students, or have them make a laundry list of goals for the future.  Because our curriculum will be used with eighth grade students, we have the opportunity to approach the college decision early, providing the underpinnings that give students the desire to attend college and set them up to make smart decisions that will lead them to do well on the SATs, write strong essays, explore financial aid opportunities, etc.  Our curriculum will provide support and spark ideas so that students will articulate their own goals and find their own reasons for why these goals are important, and have these goals become a part of their lives.

Overall Goals 

We aim to achieve the following ends with our curriculum:

· Students will understand the advantages and challenges of working on a team.

· Students will understand that outstanding leadership results from genuine concern about a particular issue.

· Students will understand that being as a leader is often a lonely, difficult, and unsure path.

· Students will think about their pasts and develop a personal credo. 

· Students will understand how decisions that they make now can help them realize their goals.

· Students develop attitudes that will give them to courage to make difficult decisions that may go against the grain of what is popular in school and within their community.

Goals for individual themes 

Our curriculum will be divided into three sections.  The first, “Leadership and Teamwork,” will have students experience the challenges and benefits of working with their peers, and the difficulties and rewards of being an excellent leader.  The second, “artiFACTcapusule” will allow students to think about how their past experiences have formed foundational values for them, and how these values can help to determine their futures.  The third, “Boundaries without Borders”  will help students to examine the various contexts of their lives (i.e. school, home, College Track) and how it is often challenging to negotiate them properly.

We see these sections coming together to form a coherent whole.  The first section teaches students the tools you need to be successful—working well with other people, and taking control of your life as a leader.  The second section looks at the underpinnings of a successful person:  the articulation of personal goals and values and their use as a guide for future decisions.  The final section looks at challenges to success:  how the quest to realize dreams involves obstacles and uncertainty, and how one must use teamwork and leadership skills (from the first section) and stay anchored to fundamental personal beliefs and values (from the second section) to overcome these challenges.
Approach

College Track supports an curricular approach that gets students to think for themselves. The academic director mentioned that sometimes students become weary of writing down reflections and listing activities, and that in order to substantially understand and investigate student goals and motivations we would have to figure out a way of making the curriculum engaging.  In order to achieve these goals, we will pursue activities that:

· Put students through experiences rather than convey information.

· Focus on decisions that are truly challenging to make from a students eyes.

· Look at a college as an experience with a purpose rather than a set of characteristics.

· Have students critically look at their pasts and create a link between their pasts and their futures.

We hope that our curriculum will help to foster relationships between the students that will be valuable to them over the next four years: that being aware of each others’ beliefs and goals will enable them to check each other and support each other as challenges come up in their lives.

We do not believe that the curriculum will be easy, and feel that we will be constantly pulled away from what we hope to achieve by the easier alternatives—fun group activities and loose projects that fail to call for deeper thinking. 

Historical and Demographic Context 

Although amidst Silicon Valley where technology is ubiquitous and opportunities are ‘virtually’ endless, East Palo Alto has missed out on much of this prosperity. While there has been progress and the city is working to attract employers, East Palo Alto continues to struggle with a relatively high poverty rate, the largest high school dropout rate in the Bay Area, and the lowest property values in San Mateo county (Association of Bay Area Governments, Projections, 1998).  East Palo Alto, California, is a city of 29,506 residents (according to the 2000 U.S. Census), which is situated near the southwestern shores of San Francisco Bay in San Mateo County.  

· Demographics: With a population that is 53 percent Hispanic, 36 percent African-American, 12 percent white, and 8 percent Asian and Pacific Islander, East Palo Alto celebrates its diversity (Claritas, 1999). The Hispanic population has grown rapidly in the last 10 years with Latinos comprising 64 percent of the school-age children (California Dept. of Education, 1999). 

· Economic Vitality: The City is engaged in an ambitious redevelopment initiative. Nevertheless, there is only one large employer in the community, a situation that narrows the tax base and obliges many residents to make long commutes to work each day. There is no bank, major supermarket, and other key service-oriented businesses in the city (City of East Palo Alto, 1999). 

· Poverty: Over 80 percent of K-8 students are eligible for free or reduced-price lunches (California Dept. of Education, 1999). 

· Education: There is only one computer for every 28 students in East Palo Alto schools, as compared to the 1-to-9 ratio for the entire state. Only 60 percent of residents have a high school diploma or its equivalent (California Dept. of Education, 1999; City of East Palo Alto, 1999). Within the entire city there is not one public high school, so many students must be bussed to neighboring districts.

East Palo Alto has: 

· substantially less household income (median $45,006 versus $70,819 for San Mateo County and $90,377 for Palo Alto); 

· many fewer high school and college graduates among those over 25 (48% high school and 11% college graduates versus 85%/39% for the county and 96%/74% for Palo Alto)

· more crowded living spaces (44% of housing units have more than one occupant per room, versus 12% for the county and 4% for Palo Alto);

· more family households (76% versus 67% for the county, 58% for Palo Alto);

· more renter-occupied units (57% versus 39% for the county, 43% for Palo Alto);

· higher unemployment (4.8% versus 2.2% for the county, 1.3% for Palo Alto);

· high poverty (in 2000, 81% of East Palo Alto students received free/reduced-price lunches; Peninsula Community Foundation, 2001); 

· lower, though continually rising and generally unaffordable, property values (median single family home price was $251,000 in 2000, about half of the county median, but --  reflecting a steep rise in area prices -- up from $155,000 in 1996; Beggs and Link, 2000; see also Lamont, 2000, and The Community of East Palo Alto, 2000); 

· more residents who are not U.S. citizens (34% versus 16% for the county, 15% for Palo Alto);

· more residents who are under 18 (35% versus 23% for the county and 21% for Palo Alto); and 

· a larger percentage of residents who speak English less than "very well" (41% versus 18% for the county, 10% for Palo Alto); but also

· a similar percentage of long-term residents (54% of East Palo Alto residents lived in the same house in 1995, versus 57% for the county and 55% for Palo Alto). 

College Track demographics closely match that of the city East Palo Alto. The current demographic of the students at College Track are the following:


East Palo Alto is one of the most culturally vibrant communities on the San Francisco Peninsula, and long-time residents generally report that the overall quality of life has substantially improved in the city over the last ten years.  But East Palo Alto and its residents face formidable challenges that reflect many of those currently confronting California as a whole, including an increasingly multilingual population, widespread fear of crime, high proportions of residents who have been imprisoned, insufficient and unequally-distributed resources for education and health, extremely high housing costs, and a boom-and-bust economy.

Constraints

Amidst the path and determination for a successful curriculum, the designers will face the following challenges and constraints: 

Most College Track students do not know each other at the beginning of the program.  In developing activities that involve students sharing experiences, we have to take account of the fact that there will be some discomfort, especially towards the beginning of the program.

Our curriculum will be used on a summer afternoon.  Students are anxious to get home, and do not have a great amount of tolerance for drawn-out activities.  At the same time, College Track really wants to get solid critical thinking out of the program, and does not want it to be a series of light activities without learning value.

Our time is extremely limited.  We have just 12 hours of class time, and thus muct make our activity choices pointed and meaningful.  Also, the classes will are not likely to occur on consecutive days.

It is important to test the curriculum to fine-tune its effectiveness.  Sufficient design time is needed to properly compile data, interview repeatedly, iterate the design study, prototype the final design, and then enhance and repeat the cycle.

Students come into the program at different levels.  We will have to consider incorporating refreshers and warm ups at the beginning of each continuing activity.

Stealing the punchline.  Since there will be different sections of the class taught at different times, some of the students might hear about certain activities in advance, which could make them less effective.

Learning and pedagogical framework

Theoretical Context

This curriculum’s activities are based on the theories of progressivism and constructivism.  In these theories, a learner is considered to be an active agent who constructs knowledge and understanding through experiences rather than a passive subject who absorbs new knowledge transmitted from outside.  Dewey thought of a learner as a “growing organism whose major development task is to come to terms, through adaptation or transformation, with the environment in which he or she lives.”  Through the process of reshaping the environment, the individual learns and his /her intelligence grows. (Eisner 1994).  In our curriculum, we included key elements of the progressivism and constructivism theories such as “learner-centered approach,” problem solving,” “experimental continuum,” “interaction,” “hands-on collaborative work,” and “educator’s role as facilitator.”  In the following, we will explain these elements and how we incorporated the theories into our practice. 

Learner-centered approach

As mentioned above, learners are active subjects who construct new knowledge and understanding based on their prior knowledge, skills, beliefs, and experiences rather than merely absorb what is taught.  We will incorporate this theory into our curriculum design by having students actively participate in group works, games, puzzles and discussions in which they think and understand collaboratively what they are learning.  Here, what they learn by themselves is emphasized over what we teach them.

Problem posing curriculum

In progressivism, students learn by solving difficult problems.  By posing a problem, students experience disequilibrium in which they feel uncomfortable and they should solve the problem with newly acquired knowledge and experiences to bring the status back to “stasis,” which is a balanced and comfortable situation.  Through this problem solving process, students learn and assimilate the knowledge into their prior knowledge and experiences.  The instructors will provide guidelines and moderations as scaffolding for the students to solve the problems.  

Experimental continuum

Any new experiences are interpreted based on the prior experiences and built on the prior experiences.  In this experimental continuum view, the direction of growth is important.  Dewey writes: “it is then the business of the educator to see in what direction an experience is heading” (1938).  A curriculum should be designed to direct toward the end of “good” growth and “good” development through continuous experiences.  In this philosophy, educators are thought as experienced guides who lead students in the right direction.  As to this point, Dewey describes: “The greater maturity of experience which should belong to the adult as educator puts him in a position to evaluate each experience of young in a way in which the one having the less mature experience cannot do.”
Interaction

“Experience does not occur in a vacuum” (Dewey, 1938).  When he developed progressivism, Dewey included community in his thought.  We all are living in “a world of persons and things,” and learning does not occur exclusively inside an individual’s body and mind.  We need community interaction for learning.  Our curriculum includes peer-to-peer and peer-to-coach interactions, and uses them as opportunities for students to learn.  This aspect is very important in our curriculum because our students need to build a learning community for the next four years of their enrollment in College Track.

Reflective thinking

Dewey describes reflective thought as “Active, persistent, and careful consideration of any belief or supposed form of knowledge in the light of the grounds that support it” (1910). Through reflective thinking, we hope students will find connections between their thoughts and make meanings out of themselves.  According to Dewey, “reflection involves not simply a sequence of ideas, but a consequences – a consecutive ordering in such a way that each determines the next as its proper outcome, while each in turn leans back on its predecessors” (1910).  Because reflection is to find meanings based on reasoning, we believe that including reflection in our activity will lead our students to our curriculum goals: “Think critically about their own personal goals” and “understand how the decisions that they make now can help them realize their goals.”
Hands-on collaborative activities
People learn not only from reading and listening, but also from using the knowledge by talking, speaking, and creation.  In many constructivist curriculums, learning by doing is emphasized, and that is a key feature of constructivist approach.  In this way, students personalize the newly introduced knowledge and construct appropriate mental models based on the prior knowledge through the interactions with their peers and instructors.  

Instructor’s role in the curriculum

In a progressivist curriculum, although basic frameworks are provided, primary responsibility for designing programs is left to instructors because they are the people who know the children most and because events within the classroom is often unpredictable.  Our curriculum is not designed to restrict the instructor’s flexibility.  Rather, its intentions are to suggest clear goals and proposes, and to offer the guidelines and resources.
Lesson plans for the curriculum are included in the next section.

Theme: Teamwork and Leadership

Day 1

Goals

This class aims to have students in the class become more comfortable with one another to facilitate productive collaboration in the future; it will also introduce concepts of teamwork to them. It will start students out thinking about how groups of people working as teams have to establish norms, roles, and rules to work effectively.

Learning Objectives

· Have students practice working as a team.

· Have students realize that working as a team enables them to achieve things that they cannot do while working alone.

· Have students understand that garnering the benefits of teamwork can be difficult—teams sometimes don’t interact together very easily.

· Have students understand that successful teamwork requires team norms, rules, and roles.

Benefits

· Students will feel more comfortable in class.

· They will think about the strengths that they add to a team.

· They will learn to be more effective on teams in the future.

Directions for Facilitator

· This project involves having students do a team activity—try to divide students into three teams of 4 people, preferably students who don’t know each other well.  If there are fewer than 4 students in any group, you will have to offer them a special clue (that would have been in the write-up of the fourth person).  

Materials

· Mystery cases and clues

· Group norm sheets

Activity
Welcome and Introduction

Time: 5 minutes

1. Welcome students to class.  Tell them that this class is a little different from other classes that they have taken, because much of what they learn from it will be determined by them. Their success in the class will depend on how curious they are, and how much they are willing to discover.  Discuss that the purpose of the first unit of the class is to learn about the tools that you need to be a successful person.

Silent Reading

Time: 10 minutes
2. Announce to students that something unfortunate happened the previous day.  $1000 of College Track’s savings, that was hidden behind a painting at the College Track office, has disappeared.  The student’s goal is to help College Track figure out what happened.  

3. Give students readings about the incident (found in the “Handouts” section of this report). There will be four different readings.  Make sure that you know who has which reading.  You will want to form groups afterwards with one student with each reading.

4. Ask student to read their information silently and think to themselves about what happened to the money.

Group Discovery

Time: 25 minutes

5. Divide the students into teams of four.  Tell the students that usually when we will work in teams, there will be clearer instructions.  But the situation is urgent so we must act quickly.  Ask each team to discuss the case, and write a single paragraph explaining A) what happened to the money and B) how they know.

Debrief

Time: 10 minutes
6. Have a representative from each group share their conclusions.  Have groups talk about how their conclusions differed.  Aim to have students figure out that the key to solving the case was that each person in the group had slightly different information.

7. Ask students what worked well in their groups. What did not work well?

Group Norms

Time: 10 minutes
8. Explain that groups work better when they have established what are called norms.  Norms are like ways of behaving.  They often describe who is going to be doing what, which skills people use, and which roles they have.

9. Have students brainstorms good norms for group and then review group norm sheet.

Assessment

· There will be no assessment separate from the lesson in the class.  However, the teacher should look specifically at how the students learned from their group work.  It does not matter whether they solved the case.  It matters that they see the good things and bad things that went on in their group work.
Theme: Teamwork and Leadership

Day 2

Goals

This class offers students a challenge that teamwork is required to solve.  In it they will practice developing group norms, and using these norms to execute a difficult task.

Learning Objectives

· Have students practice working as a team.

· Have students realize that working as a team enables them to achieve things that they cannot do while working alone.

· Have students understand that garnering the benefits of teamwork can be difficult—teams sometimes don’t interact together very easily.
Benefits

· Play a fun and memorable game.

Directions for Facilitator

· You should find two 2x4 pieces of wood, about 12’ long, and two crates about 6’x6’.  Students may not achieve task on the first try, but let them have a few chances.  If they don’t do it, you should allow them to try again later in the summer.

Materials

· Two crates, approximately 6 ft. x 6 ft
· Two 2 by 4s, 12 ft. long.
Activities

Explanation of task

Time: 10 minutes
1. Explain island game to students.  All the students in the class will be placed in groups of 15 and placed on a small crate.  They need to use two 2 x 4 boards to get to get everybody in the group to another equally small crate without touching the ground.

2. Tell students that they will need to make a plan for how to do this first.  Have them brainstorm a list of what roles need to be filled.  Make sure that they have a solid list—there will be a lot of disagreement during the activity anyway, so use some authority to get these roles and norms down.  The norms might include which person will hold the wood, which people will cross first etc.

Crate Activity

Time: 40 minutes

3. Bring students out to the crate and have they try to perform the task:  moving all the students from one crate to the other without touching the ground.  If any student touches the ground all will have to start over.

Debrief

Time: 10 minutes 

4. Have students discuss what worked well and what didn’t.  Why did they succeed or fail?  How did the norms that they established at the beginning help them?  How could the norms have been better?

Assessment

· Optional Assignment:  Give students a list of problems that a teen may encounter:  bad grades, drugs, fights, lost friends, break-ups, and have students pick one of them and write a paragraph about how a problem that they have had that they tried to solve alone, but that they might have solved better with a group.  Why is teamwork important in this context?
Theme: Teamwork and Leadership

Day 3

Goals

Students will learn about some important leaders and their causes.

Learning Objectives

· Have students study some of the great leaders of the century:  Gandhi, Martin Luther King.

· Have students understand that great leadership involves having a purpose that you really care about.

· Think about the issues that leadership is often lonely and difficult.
Materials

· Two videos: MLK’s “I’ve been to the Mountaintop” Speech (delivered April 3, 1968, the day before his assassination) and the film “Gandhi.”
Activity

Introduction to Leadership

Time: 10 minutes
1. Explain to students that now that we have thought about teamwork, we are going to explore leadership more.  We will start by studying two people who were some of the great leaders of the century.  Many of the students will have heard of Martin Luther King and Mohandus Gandhi, but we are going to try to figure out what they stood for in a little more depth.

Listen to Speeches 

Time: 30 minutes

2. Give students a piece of paper and ask them to fold it into four sections.  Two of the sections should be about MLK and two should be about Gandhi.  For each leader, students should have a section “What cause did this leader care about?” and another section “How did he get others to follow him and believe in him?”  After the speeches are finished students will fill out these questions.

3. Give students a backdrop of the speeches that you are going to show. The “I’ve been to the Mountaintop” speech was delivered the day before King was assassinated.  In it he sums up the Civil Rights movement and describes another attempt at his life.  The South Africa speech in Gandhi was delivered to mobilize people against discriminatory policies in South Africa that forced non-whites to and carry around ID cards that restricted their movement from place to place. 

4. Show speeches.  King’s speech is long (and complicated), so start it when he tells the story about the person who tried to stab him (“You know, several years ago, I was in New York City autographing the first book that I had written….”).  Gandhi’s South Africa speech is at the beginning of the film.

5.  Have students fill out papers analyzing the speeches.

Discussion: 

Time: 10 minutes

6. Discuss with students what motivated these leaders:  what was the cause that they cared about, and why was it necessary to have a leader.  Think about what world would look like if leaders did not take on the cause.  Think about the effectiveness of non-violence as a principal of leadership.  Why did these leaders get people to follow them?  Why did King use the image of the sneeze in the speech? Is being a leader always fun, or can it be lonely. Discuss the loneliness of leaders:  discuss Lincoln’s unassuredness, discuss challenges to Gandhi and King.

Prep for next session: 

Time: 10 minutes

7. Explain to students that each of them will be giving a short speech in the next class.  The one catch: their speeches have to be only one sentence long.  The sentence should be very meaningful to them, one that they think that they would stand behind for the rest of their lives.  Students should think about their sentences in advance and begin to write them. 

Theme: Teamwork and Leadership

Day 4

Goals

This class will have students think about causes that they care about and practice delivering mini-speeches.

Learning Objectives
· Have students understand that great leadership involves having a purpose that you really care about.

· Have students practice public speaking.

Materials:  

· 15 oak paper cards about 4” x 8”
· Silver pens, or fine black pens
Activity 

Explanation of Short Speeches: 

Time: 10 minutes

1. Explain to students that you are going to ask each of them to deliver a one sentence speech.  The one sentence has to be something that is very meaningful to them, somewhat like a personal credo.  The speech could be about a belief they have or a value they have.  It should be a sentence that they believe in now, they will believe in in ten years, and that they will believe in for their whole lives.  Demonstrate how metaphors can be used to make the sentences more meaningful and memorable.

Writing Sentences: 

Time: 20 minutes 

2. Students will refine their speeches to make sure that it is a sentence that they can really stand behind.  They are welcome to share their sentences with other students if they choose to.

3. Each student will receive a card and will write their sentence neatly with a silver pen.  They will be asked to hang up the sentence somewhere in their rooms.

Delivering Speeches: 

Time: 30 minutes 

4. Each student will come to the front of the room and deliver their sentence.  The class will watch them to make sure they use good public speaking style—the class will brainstorm what good public speaking style is…..a strong voice, good posture, clear diction, belief in your words.

5. Students will discuss what they liked about the speeches, and each student is reminded to put the card up in their room.

Theme: Artifacts from the past

Day 1

Goal
Prepare students to make their own time capsule.  When making a mini time capsule, students need to bring the artifacts that represent their value and characters.  This lesson’s goal is to make them understand what kind of artifacts they can bring together by the facilitator’s demonstration. 

Learning Objective

· Students will understand what artifacts they should bring for their own mini time capsules.

· Students will understand what an article can represent one’s past if appropriately chosen.
Benefits

· Students understand more about the facilitator
· Create the sharing atmosphere about their past
Directions for Facilitator

· For this lesson, you need to prepare your own mini time capsule that represents your life story.  Be selective on the artifacts so that they appropriately represent you.  The artifacts could be pictures, tapes, gadgets, and so on.  Prepare some descriptions about these artifacts and get ready to explain what value of yourself that these artifacts represent.  

· To create a sharing attitude among the students, you should be emotionally open and involved.
· You might ask a student volunteer when writing down things on the whiteboard.

Materials

· Whiteboard and dry eraser markers

· Facilitators Guide for references

· Facilitator’s Mini-time capsule
· Paper and pencil for each student
Introduction speech to this week

“Last week, we thought of teamwork and leadership.  We became comfortable with our friends through playing the mystery game and island game.  We learned leadership from Martin Luther King Jr., Gandhi and Lincoln.  I hope the last week was fun and thought provoking.  In this week, we will think of our own values and characters.  We will look into our past and present to find our unique values, and think how we can use these values to make our lives better.”

Activities 

Share your mini time capsule
Time: 5 minutes

1. Show your artifacts to your students.  Put them on the table, and introduce these to the students: “these are the things that are telling about me.  Can you tell what they are?”  Have students to examine the artifacts for a while.
Let them guess

Time: 10 minutes

2. Ask students to guess what the artifacts are.  Write down what they describe on the board.

3. Encourage questions about the artifacts and you.  Write down the questions on the board.

Write the history

Time: 10 minutes

4. Now, ask students to write what they think about the articles.  Give some guiding questions like “why do you think I picked these articles?”  This is an individual work.  Encourage them to put as much information as possible that they can find from the artifacts and from the discussion.

Wrap up

Time: 25 minutes

5. Ask one or two volunteers to share their work to the class.

6. Finally, you share your life story.  Describe your values and characters in your story, too.  Answer to the questions written on the board, too.  If you found any new things about yourself from today’s discussion and the volunteers’ presentation, mention it.

7. Wrap-up the day by telling the students that they will make their own mini time capsules in the next day.  Ask them to bring the artifacts in the next day.

Assessment

Self-reflection

Time: 10 minutes
· Students write down self-reflection of today’s activities.  Write down what they learned.

· Students brainstorm and write down what they want to put into their mini-time capsules. 
Theme: Artifacts from the past

Day 2
Goals

Students create their own mini-time capsules.  They will collaboratively analyze their artifacts and find meanings and values in the things they collected.

Learning Objective

· Students will find their values and characters.
· Students will gain more understandings about themselves from different perspectives.
Benefits

· Learn of other students’ values and similarities and differences to themselves.
· Become more self aware and get ready for College Track life.
Directions for Facilitator
· During peer review on the mini time capsules, encourage students to find positive values of their peers.

· Make sure that students use rationales for their writings.

Materials
· Facilitators Guide for references.
· Small boxes for every student that they can put their artifacts in.

· Paper and pencil for each student.
Activities

Create mini time capsule
Time: 10 minutes
1. Hand out the boxes to the students.  

2. Students write down brief descriptions about their artifacts and put them in the boxes.
Sharing
Time: 30 minutes

3. Students pass the mini time capsule to the friends sitting next to them.  Then, the students examine the friends’ mini time capsules and write short histories of the owner students.
4. After 10 minutes, ask students to finish the work and pass the mini time capsule to the next student.  Then, the students do the same task on the different student’s time capsules.
5. After 10 minutes, pass it to the next student and do the same task.  In short, three different students examine one student’s mini time capsule in 30 minutes.

Wrap up and reflection

Time: 20 minutes

6. Return mini time capsules to the owner students.
7. The owner students read the histories that their peers wrote about them and write the critiques about the histories.
8. Students write brief essays about their values and characters.

Assessment
· Facilitator should walk around and comment on each student’s work
· Facilitator should read their histories and essays and give feedback to the students.
Theme: Artifacts from the past
Day 3
Goals

Students will examine different people of their interests.  They will find the values and characters of these people and understand how that affected these people’s lives and activities.  This session is to prepare them for the next day in which they will think how they can use their values and characters in their futures.

Learning Objective

· Students understand how values and characters are reflected in human activities and professions.

· Students find the values and characters that drove great people whom they admire.
Benefits

9. Positive reinforcement of the values from their heroes and heroines.
10. Know more about great people.
Directions for Facilitator
· Prepare some life histories of notable leaders to explain how these people are using their values in their professions and activities.  (i.e, Martin Luther King, John F. Kennedy, etc).  Do research beforehand what kind of people your students are interested in.  Include yourself if possible.

· In this lesson, students choose their heroes/heroines and do some research about the values of those people.  Be careful of their choices.  Guide the students to choose appropriate people who did positive things.  

Materials

· Facilitators Guide for references
· Paper and pencil for each student

· Computers with Internet access

Activities 

Lecture
Time: 15 minutes
· Tell students the stories about various leaders (including yourself), how they are using their values and characters in their professions and social roles.  This lecture helps students to do their own research.

Time: 30 minutes

· Form groups of 3 or 4 students.  Each group chooses a hero or a heroine and does a research of his/her life history on the Internet.  The students should find the values and characters that the hero/heroine had in his/her teenage and explain how that affected his/her later life.

Sharing

Time: 15 minutes

· Students do presentation about their research.

· Wrap-up the day by saying to them that they will think of how their own values and characters can be maximized in their future in the next day.  

Assessment
· Facilitator should walk around and comment on each student’s work
· Quality of research

· Quality of presentation
Theme: Artifacts from the past
Day 4

Goals
Students will depict their future visions based on their values and characters that they found in the previous day.  They will think how they can stay true to their values in their future.
Learning objectives

· Students will understand the connection between their past and their future.
· Students will be more aware that their future dream derives from their past and present. 
Benefits

11. Share their future visions with their peers.
· Become more self-aware and get ready for College Track life. 
Materials

· Facilitators Guide for references
· Mini time capsules that students created in the previous day

· Paper and pencil for each student

· Drawing tools such as crayons and water paint.

· Prepare for the showcase so that students put their work on the wall or on the tables (pins, scotch tape, tables, etc.)

· Post-it to post comments on other student’s work

Activity and time needed
Introduction

Time: 5 minutes

1. Introduce today’s activity.  Today, students imagine and express how their values can be used in their future with essays, poems, pictures and any other appropriate formats.  Encourage them to think of their lives in College Track for the next four years, their lives in colleges and beyond.
Write essays, poems and draw pictures.

Time: 30 minutes

2. Hand out the time capsules that they created in the previous day.  Tell them to include the values and meanings they can find in the capsule in their work.

3. Students write essays, stories, and poems or draw pictures to explain how they can use their values and characters in their future.  Encourage them to refer to the resources from the mini time capsules.

Showcase

 Time: 15 minutes
4. Students post their pieces of work on the wall or put them on the tables.  Students look around at the other students’ pieces of work and post comments on them with post-it.
Wrap-up and reflection

Time: 10 minutes

5. Students write the reflective essay about today’s activity.

Encourage them to think of the connection between the past, present and future.  
Assessment
· Facilitator should walk around and comment on each student’s work.
· Students’ work exhibited.
· Comments posted on peer’s work.
· Facilitator read the reflective essays and gives feedback to the students later.
Theme: Breaking Borders

Day 1

Goals

“…we believe these opportunities for students to experience movement across diverse worlds and to reflect on their own and others; transition and adaptation patterns should be integral to the school curriculum. Border crossing is a skill that should be fostered in all youth.” Pg 183

Learning Objective

By having the students collectively answer the following questions:

“What does family mean to us?” “What does school mean to us?” and “What do our peers mean to us?” they will be able to see the common threads amongst each other.  Also, research shows that students are more likely to publicly share thoughts and opinions when using the term “us” then the personal term “me.”

· Build Peer relationships.

Benefits

12. See similarities and common struggles.

13. See that others feel the same frustrations that they do at times.

Directions for Facilitator

· Let the class know that there are no right or wrong answers in brainstorming.

· Make sure everyone’s suggestions get written down.

Materials

· Whiteboard and dry eraser markers

· Facilitators Guide for references

· Diagram of the Students’ Multiple Worlds Model

· (Option 2: need a pertinent video clip from the movie “Finding Forrester” with Sean Connery)

Introduction speech to this week

“In the previous weeks, we learned teamwork, leadership, our individual values and characters.  This week is the last week.  In the following four days, we will think of the communities around us and the relationship between the communities and ourselves. Through the individual and group activities, we will think of peers, families and schools.”  

Activities

Lecture
Time: 10 minutes

1. Outline the activity schedule for the all four days, and describe how they will be assessed at the end.

2. Using the Facilitator’s Guide and the description for this theme give a general background lecture of Border Crossing. Who is involved and how these people and context impact the student’s world? If possible share with your own experience or an experience in history or with politics.

Brainstorming

Time: 15 minutes

3. Following The Students’ Multiple Worlds Model write Family, School, Peers on the board in three separate columns.

4. Brainstorm for 15 minutes, encourage the students to share their views for each of these topics.

5. Invite students to write on the board.

Role Play

Time: 15 minutes

6. Have the students discuss what type of things they could act out or say in the role play.

7. The Facilitator should walk around and assess what the students are discussing and if they are on the right track and thinking at the right level.

8. Ask for volunteers: 

a. One person will role play a student

b. One person will role play a peer

c. One person will role play a family (i.e. parent, sibling, aunt, grandparent)

d. One person will role play the school (i.e. teacher, principal, counselor)

9. Using the ideas from the board, the students will role-play his/her interactions with the three (peer, family, and school) contexts.

10. The dialog should be authentic to their own experience and/or the theories of border crossing.

11. Ask other students to volunteer to carry on the dialog.

(Option 2: Replace Brainstorming and Role Play)

Video Clip from Finding Forrester, with Sean Connery

Assessment

Self-Reflection

Time: 10 minutes

· Students individually make three columns labeled Family, School, and Peers.

· Student’s now write or draw only what’s specific to them within each category.

· Student’s should also include how they felt when watching the role-play or participating in the role-play (Or how they felt watching “Finding Forrester).  
Facilitator and Peer Review

Time: 10 minutes
· Student’s will share their writing or drawing with a peer. 
· Discuss why the student chose to write or draw the items.
· Discuss why these items in particular affected you.
· Facilitator should walk around and comment on each student’s work.
Theme: Breaking Borders

Day 2

Goals

“Who am I?” and “Who do people see me as?”
Learning Objective

Students will reflect on how they see themselves, who they think they are and voice how they think others see them to be.

Benefits

· Within this world of “transitions and border crossing” the students should be self-aware and proud of who they are.  They should see themselves as they do and not the stereotypical way the others may. By addressing these stereotypes the students will be able to impact other people or organizations’ perspectives.

Directions for Facilitator

· Encourage them to look deep within the surface of what everyone else sees and open up.

· Encourage them to take a picture of them with or doing something that represents who they are.

Materials

· Digital Camera and a printer or a Polaroid

· Color markers, color pens, or crayons for drawing

· Nice paper that you can print a photo onto and write or draw on

Activities

Discussion

Time: 15 minutes

1. Ask for a volunteer to begin by reviewing what was learned in the previous lesson.

2. The facilitator states what the assignment is and what the expectations are.

3. The facilitator shares a sample of the same assignment that he/she completed ahead of time.

4. Conduct a large group discussion of ideas that students could do, items they could write or draw about.

This is me

Time: 30 minutes

· Take a digital picture of each student in a pose of his/her choice.

· Print out the picture on nice paper.

· Have students write a poem or draw a picture that will answer the learning objective questions of how they see themselves and compare and contrast it to how others see them to be.

Assessment

Facilitator and Peer Review

Time: 15 minutes

· Student’s will share their writing or drawing with a peer. 
· Discuss why the student chose to write or draw the items.
· Discuss why these items in particular affected you.
· Facilitator should walk around and comment on each student’s work.
· Facilitator should see if the student’s went deep below the surface, comment on the words chosen or the pictorial representations.
Theme: Breaking Borders

Day 3

Goals

Student’s will be able to realize how this is a nationwide concept and that students everywhere are affected.

Learning Objective

· Share published case studies of other students that have been in similar experiences.

· Help sensitize teachers to different cultures and individual students.

Benefits

· Allow the students to be in a safe environment and discuss their feeling on this case study, in what ways do they relate?  In what ways are his/her own cases different?

Directions for Facilitator

· Pass out the handouts.

Materials

· Handout for each student with the excerpt of a case study that they will read in class

Activities 

Read excerpt from Rosa’s story

Time: minutes

1. Ask for a volunteer to begin by reviewing what was learned in the previous lesson.
2. Pass out the case study.

3. Have the students read the study individually or ask for a volunteer to read it aloud.

4. Think, Pair, Share:

a. Think- students think and reflect about the case study individually.

b. Pair- students pair up with a peer sitting near them.

c. Share- students share their opinions about the case study with each other asking the following questions:

· How does the case study make you feel?

· Can you relate to Rosa’s situation and her environment?

· How is Rosa different from you?

Assessment

Large Groups Review

Time: 

5. Come together as a large group and ask the students to share their thoughts with the class.

6. Encourage everyone participates.

7. Facilitator should probe the students to go deeper with their feelings.

Theme: Breaking Borders

Day 4

Goals

The students will see how the entire three days previous tie into the theme.  They will also use this time today to create and look at their own world and how they plan to make transitions.

Learning Objective

· Each student will create his/her own Multiple Worlds Model.

· Each student will think about not only how transitions happen, but also why they occur.  How are each different?

Benefits

· Think of how you will transition from one world to another.

Directions for Facilitator

Materials

· Each student’s work from day one and day two

Activities

Lecture

Time: 15 minutes

1. Ask for a volunteer to begin by reviewing what was learned in the previous lesson.

2. Now that the students are aware of potential borders that be in their future, discuss possible transition strategies they can use.

3. Draw on personal experience if possible.

Multiple Worlds Model

Time: 10 minutes
4. Break up into groups of 2-3.

5. Think of how you will have to transition between the different worlds.

6. Share your ideas with each other.

7. Discuss what you think will be challenging and ask others for suggestions.

8. Come together as a large group and share what were common transitions or challenges that you need others to assist with?

Role Play

Time: 15 minutes

9. Have the students discuss what type of things they could act our or say in the role-play.

10. The Facilitator should walk around and assess what the students are discussing and if they are on the right track and thinking at the right level.

11. Ask for volunteers; 

a. One person will role play a student

b. One person will role play a peer

e. One person will role play a family (i.e. parent, sibling, aunt, grandparent)

c. One person will role play the school (i.e. teacher, principal, counselor)

12. Using the ideas from the lecture, the group discussion, and the content from the past three days, the students will role-play his/her interactions with the three (peer, family, and school) contexts this time with solutions to the transitions.

13. The dialog should be authentic to their own experience and/or the theories of border crossing.

14. Ask other students to volunteer to carry on the dialog.

Assessment

Time: 20 minutes

15. Using your assessment from Day One and activity from day 2 and transitions from day 4, complete a Multiple Worlds representations with all 4 circles and list transitions that will apply to you.
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Facilitator’s Guide
The Facilitator’s guide provides resources, suggestions and tips for you to understand and manage the curriculum contents and instruction.  With the resources introduced in this guide, you will be able to get the sense of the curriculum contents about Leadership, Artifacts from the Past and Border Breaking.  However, the resources and materials introduced here are not the only references that you can use in your curriculum.  These are general recommendations of the curriculum development team.  The team encourages you to explore the resources that better fit into your classroom.

Week 1:  Leadership and Teamwork

Day 1:

The handouts section at the end of the curriculum has the information sheets for the mystery game, and the sheet on group norms.  The mystery game has four separate handouts.  Each one is nearly the same, with the exception of one or two clues.  They are numbered 1-4 in the upper right corner of each handout.  Students will probably think that everyone has the same handout.  It is worth it for the facilitators to read through the handouts and understand the whole mystery before handing it to the students.  Here is the basic idea.  There are five suspects, and students should probably figure out that the thief is Hank Smith.   Here are the 4 unique clues that each student will have:

1. This student has the clue that the picture was tampered with at 2 PM.  This means that the thief had to come before 2 PM.  Jimmy Lee and Edna Hillsdale thus can be eliminated as suspects.

2. This student has a clue which says Mike Mitchell received a $1000 bonus on Friday.  This bonus explains why he deposited the $1000 on Saturday, making him an unlikely choice for the suspect.

3. This student has a clue which reports that a man in a red hat paid $100 for a burger at McDonald’s and didn’t take change.  This student does not, however, have the information that Hank Smith deposited $900 in the bank (which all the other students have).

4. This student has information that Hank Smith was wearing a red hat.

Students can put these clues together to infer that Hank Smith stole the $1000, went to McDonald’s and spent $100 on a hamburger, and deposited $900 into the bank.

Day 2:

The success of this game depends on finding crates that are the right size to make the game feasible, without making it impossible. The ASAP program of 2002 conducted the game, and it was determined how to properly calibrate the size of the crates and wood.  See Mark Haggarty of College Track for information on how to properly execute this activity.

Day 3:

The videos for this class should be available at most video stores.  If the “Mountaintop” MLK speech is not available, the “I Have a Dream” speech is good too, although many students will already have seen this.  It is interesting to discuss in the King speech why he chooses to use the metaphor of his sneezing repeatedly.  There are several interesting discussions to be had here—about the power of repetition and metaphor in speaking, and the idea that humans are frail, but the power of a movement is permanent.   A copy of the King speech is included in the handouts section.

Day 4:

It is very important that students take the project seriously, and write a substantial statement.  It may be worth it here to have them spend some time revising their statements to make sure that they are saying what they want to say.  It would be helpful to have the facilitator model his or her own statement, and perhaps give some other examples to give students a feeling for the level of the project.

Week 2: Artifacts from the Past
Day 1:
In this section, you do modeling for your students.  There is no right or wrong format to create a mini time capsule, but make sure that students will be ready to bring the things that represent themselves.  You can include pictures, essays from your college, ticket stubs, stuffed animals, gadgets, etc.  It might be good to bring different kinds of artifacts so that students can see the possible things to include in their mini time capsules.  Keep in mind that the artifacts in the capsule should describe the values and characters of you.  Prepare some guiding questions for the students such as:

· “These are the things that are telling about me.  Can you tell what they are?”  

· “Could you tell me three values you can find in these articles? Why?”
· “How do you feel about the things in my mini time capsule?  Can you tell me why you feel in that way?” 

· “Why do you think I have put these in my mini time capsule?”
Day 2:
To support students to examine peers’ mini time capsules, it would be good to prepare guiding questions as you did for the Day 1 activity.  Think of both closed and open-ended questions.  Closed-ended questions are ones that a recipient can answer by yes/no or facts.  Open-ended questions are ones that the recipient should describe the answer by sentences.  For example, “what do you think the most interesting artifact in your friend’s mini time capsule?” is a closed-ended question because the student can pick up one of the artifacts and say it as an answer.  The example of open-ended question is: “why do you think it most interesting?”  For this question, the student has to make reasoning and describe it with sentences.  Prepare variety of questions so that students can look at peers’ artifacts from different points of view.

Day 3: 

Good resource for day 3 is Mawl Asgedom’s book, “Of Beetles & Angels: A Boy’s Remarkable Journey From A Refugee Camp to Harvard” (shown right).

The author of this book immigrated to the U.S. as a refugee, overcame social and cultural challenges and finally enrolled in Harvard University.  The curriculum development team believes that the students in ASAP will enjoy his biography and be able to learn from it.  The auther, Mawi, and his brother supported each other to learn English and to tackle social challenges.  Mawi survives his tough life with his honesty and an unrelenting faith.  The book also depicts Mawi’s father’s life who gave up everything and devoted everything to his children for their better lives.  College Track students will find some important values in the story of Mawl Asgedom—an immigrant who was the first person in his family to go to college. 

Week 3: Border Breaking


Phelen, P. et. Al, (Summer, 1994). Navigating the Psychosocial Pressures of Adolescence: The Voices and Experiences of High School Youth. American Educational Research Journal, Vol. 31, No 2., pp. 415-447.

“…We have also generated four distinctive patterns that students employ as they make the transition between and adapt to different contexts and settings.” (p. 417)

· Type 1- Congruent worlds/Smooth transitions

These students describe values, beliefs, expectations, and normative ways of behaving as similar across their worlds.  Moving from one setting to another is harmonious and uncomplicated.  

· Type 2- Different worlds/Border crossing managed

For some students, differences in family, peer, and/or school worlds (with respect to culture, ethnicity, socioeconomic status, and/or religion) require students to adjust and reorient as movement amount contexts occurs. Students in this category perceive differences in their worlds but utilize strategies that enable them to manage crossings successfully (in terms of what is valued in each setting) although many talk of pressures not commonly recognized by adults in their school environments.  High-achieving minority students frequently exhibit patterns common to this type

· Type 3- Different worlds/Border crossings difficult

In this category, like the former, students define socio-cultural components of their family, peer, and/or school worlds as distinct.  However, these students have either not learned, mastered, or been willing to adopt all of the strategies necessary for successful transitions-thus they often experience difficulty adjusting and reorienting as they move across borders and among settings.  Common to this type are students who are able to adapt in some circumstances but not in others; that is, they may do well in one or two classes and poorly in the rest.

· Type 4- Different worlds/Border crossings resisted

In this type, values, beliefs, and expectations across worlds are so discordant that students perceive borders as insurmountable and actively or passively resist transitions.  Low-achieving students (seemingly unable to profit from school and classroom settings) are typical of this type, although some high-achieving students who do not connect with peers or family also describe Type 4 patterns.


http://www.usask.ca/education/people/aikenhead/ssebordr.htm
Published in Studies in Science Education, vol. 27, 1996, pp. 1-52
Glen S. Aikenhead
College of Education
University of Saskatchewan
28 Campus Drive
Saskatoon, SK, S7N 0X1
Canada
· My proposal offers an account of students' lived experiences in a science classroom by considering those experiences in terms of students crossing cultural borders, from the subcultures of their peers and family into the subcultures of science and school science. This theoretical frame of border crossing will provide Western science educators with a new vantage point from which to analyze familiar problems.


http://varenne.tc.columbia.edu/hv/rev/phelan_adolescents.html
Patricia Phelan, Ann Locke Davidson and Hanh Cao Yu

Adolescents’ worlds: Negotiating family, peers, and school

New York; Teachers College Press, 1998. 

228 p. ISBN 0-8077-3681-3

Reviewed by Hervé Varenne, 

Teachers College, Columbia University
· "adolescents must possess competencies and skills for transitions to be successful ... young people’s success in managing these transitions varies widely... we focus on students’ perceptions of borders and boundaries between worlds and adaptation strategies they employ as they move from one context to another (p. 3-4).


I) Identity Development in Social Contexts

· Peer Influences on Identity Development

A. Peer pressure and conformity: 

1. positive outcomes: experimentation, exploration

2. negative outcomes: stifle exploration






B. Cliques and Crowds

1. positive outcomes: self-esteem, personal identity

2. negative outcomes: group identity overrides personal identity, groups reflect society divisions 

3. ex.  Penny Ekert:  “Jocks and Burnouts”

· Family Influences on Identity Development
C. Parenting styles and Identity Development 

1. Authoritarian parents --> identity foreclosure

2. Permissive parents --> identity diffusion

3. Authoritative parents --> identity achievement


D. Parent-Adolescent Relationship and Identity
Development

1. Individuality and Connectedness







· Cross cultural differences in goals of identity development

E. Independence vs. interdependence

· Multiple Selves – Multiple Worlds


F. Adolescents traverse through varied contexts within their cultural communities

1. Ex. families, schools, and youth-serving community organizations

G. Identity and identity development is impact differentially by these multiple worlds


Story of Rosa 

Every weekday morning, Rosa-daughter of a Mexican immigrant mother and an American-born father of Eastern-European ancestry-boards a school bus in Northside to ride 45 minutes to Maple High School. At home, Rosa speaks both Spanish and English and spends the majority of the time with her friends.  Her community is comprised of primarily of African-American and Latino residents, the majority of them poor or working-class.  Maple is located in a primarily European-American, middle- and upper-middle-class attendance zone.  According to Rosa, the “line” that separates her Northside and Maple communities is not simple geographic.  Rather, from her perspective, a false Northside personality is promoted by Maple and Northside residents alike, as the cultural and economic differences between Northside and Maple communities are translated into a set of negative expectations about what it means to be from her section of town.

“ I guess I believe that, you know, the kids up here [in Maple] have a stereotype of the kids that like get bused in.  You know, they’re from Northside, there’s gangs, there’s violence…I just want to get an education, cause I want to go-I want to break the line between, you know, like Northside and the whole-it’s like two different kinds of communities.  Like I just want to go over that line and show people that not all people where I live are as low. The [people where I live] have low life standards and it’s not true…I’ve got as much Intelligence as anybody else.”





Handouts
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$1000 has been stolen from College Track


We regret to inform you that it was just discovered that $1000 disappeared from College Track last week-end.  The money, which is part of College Track’s general account, was kept in an envelope behind the picture of Janine Flores in the hallway of the college track office.  The money was thought by Lisa and Mark to be very secure since few people knew that it was kept behind the painting.


Saturday was a busy day at College Track, and Mark found that the money was missing on Sunday morning.  He quickly called the police to report the missing money, and the police assembled the following report.  You are asked to read the report, examine the evidence, and determine what happened to the money with your group.

************************************************************************

Course of events at College Track this Saturday

Saturday was a busier day that usual at College Track, with many people coming in and out because of renovations in the building.  Lisa arrived at College Track at 9 AM, and opened the door.  A repairman named Mike Mitchell came by at approximately 9:30, according to Lisa.  He said that he had to fix the air conditioner. Lisa did not know that he was coming, but assumed that Mark had hired him, and let him into the building.  She went to her desk and worked, and never saw when he left.  She tried the air conditioning at 11, and it seemed to work well.

At around 11:30,  Hank Smith came to visit.  Hank is a software designer who wanted to sell Lisa some special programs that College Track students could use to store their work.  He spoke to Lisa for about 20 minutes, and then asked if he could look around.  Lisa said sure.  About 10 minutes later he stopped by her desk to thank her and say goodbye.

Gloria Wilson, a person who worked near College Track, came by the office at 1:30.  She had been angry with Lisa because she said that the College Track vans were blocking the view from her house.  She came in very angry, yelling at Lisa “You better get rid of those vans.  They are too ugly.  And the exhaust smells.  I plan to sue College Track because they are ruining the value of my property!”  Lisa thought that Gloria was crazy to be so upset with the vans, and asked her to leave.   She slammed the door behind her.

Mark came into work at 2 PM.  When he came in, he noticed that the picture of Janine Flores looked crooked.   He asked Lisa about it and she said that it had been straight when she came in that morning.  Mark also saw some fingerprints on the picture.  He straightened it, and went about his business.  Jimmy Lee, a painter, came by at 2:30 that afternoon to do some work.  Mark had invited him to come, and he did a lot of painting in the hallway.  Jimmy ordered in a pizza from Domino’s while he was working, which was delivered by Edna Hillsdale.  Edna was a tough woman with a big tattoo of a cross bones on her shoulder.  Jimmy did not give her a very big tip when she ordered the pizza, and she became very angry and kicked the wall.  Her foot did not go through the wall, but she made a large dent in it.

Lisa discovered that the money was missing at 4:30 PM.  She yelled and Mark came rushing in.  The envelope was ripped open and the money was gone.  On the envelope was written in black pen:  “You’ll never catch me College Track.”

The police found just one set of fingerprints on the painting, but it was smudged and they could not match it to anyone.  The police also went to the local bank that afternoon to ask if there had been any deposits.  The banks said that they had received two deposits that afternoon:  Mike Mitchell deposited $1000 at 4:00 PM, and Hank Smith deposited $900 at 4:20 PM.  A local tattoo studio reported that Edna Wilson had come in that afternoon and purchased a $400 tattoo.

Police have narrowed down the case to five suspects:  Mike Mitchell, Hank Smith, Gloria Wilson, Jimmy Lee, and Edna Hillsdale.

The need the help of your group to answer two questions:

Who stole the money?

What proof do you have? 
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Mark came into work at 2 PM.  Jimmy Lee, a painter, came by at 2:30 that afternoon to do some work.  Mark had invited him to come, and he did a lot of painting in the hallway.  Jimmy ordered in a pizza from Domino’s while he was working, which was delivered by Edna Hillsdale.  Edna was a tough woman with a big tattoo of a cross bones on her shoulder.  Jimmy did not give her a very big tip when she ordered the pizza, and she became very angry and kicked the wall.  Her foot did not go through the wall, but she made a large dent in it.

Lisa discovered that the money was missing at 4:30 PM.  She yelled and Mark came rushing in.  The envelope was ripped open and the money was gone.  On the envelope was written in black pen:  “You’ll never catch me College Track.”

The police found just one set of fingerprints on the painting, but it was smudged and they could not match it to anyone.  The police also went to the local bank that afternoon to ask if there had been any deposits.  The banks said that they had received two deposits that afternoon:  Mike Mitchell deposited $1000 at 4:00 PM, and Hank Smith deposited $900 at 4:20 PM.  A local tattoo studio reported that Edna Wilson had come in that afternoon and purchased a $400 tattoo.  Mike Mitchell’s employer was called, and they said that he had received a $1000 bonus the day before.

Police have narrowed down the case to five suspects:  Mike Mitchell, Hank Smith, Gloria Wilson, Jimmy Lee, and Edna Hillsdale.

The need the help of your group to answer two questions:

Who stole the money?

What proof do you have?










                        3
$1000 has been stolen from College Track


We regret to inform you that it was just discovered that $1000 disappeared from College Track last week-end.  The money, which is part of College Track’s general account, was kept in an envelope behind the painting of Janine Flores in the hallway of the college track office.  The money was thought by Lisa and Mark to be very secure since few people knew that it was kept behind the painting.


Saturday was a busy day at College Track, and Mark found that the money was missing on Sunday morning.  He quickly called the police to report the missing money, and the police assembled the following report.  You are asked to read the report, examine the evidence, and determine what happened to the money with your group.

************************************************************************

Course of events at College Track this Saturday

Saturday was a busier day that usual at College Track, with many people coming in and out because of renovations in the building.  Lisa arrived at College Track at 9 AM, and opened the door.  A repairman named Mike Mitchell came by at approximately 9:30, according to Lisa.  He said that he had to fix the air conditioner. Lisa did not know that he was coming, but assumed that Mark had hired him, and let him into the building.  She went to her desk and worked, and never saw when he left.  She tried the air conditioning at 11, and it seemed to work well.

At around 11:30,  Hank Smith came to visit.  Hank is a software designer who wanted to sell Lisa some special programs that College Track students could use to store their work.  He spoke to Lisa for about 20 minutes, and then asked if he could look around.  Lisa said sure.  About 10 minutes later he stopped by her desk to thank her and say goodbye.

Gloria Wilson, a person who worked near College Track, came by the office at 1:30.  She had been angry with Lisa because she said that the College Track vans were blocking the view from her house.  She came in very angry, yelling at Lisa “You better get rid of those vans.  They are too ugly.  And the exhaust smells.  I plan to sue College Track because they are ruining the value of my property!”  Lisa thought that Gloria was crazy to be so upset with the vans, and asked her to leave.   She slammed the door behind her.

Mark came into work at 2 PM.  Jimmy Lee, a painter, came by at 2:30 that afternoon to do some work.  Mark had invited him to come, and he did a lot of painting in the hallway.  Jimmy ordered in a pizza from Domino’s while he was working, which was delivered by Edna Hillsdale.  Edna was a tough woman with a big tattoo of a cross bones on her shoulder.  Jimmy did not give her a very big tip when she ordered the pizza, and she became very angry and kicked the wall.  Her foot did not go through the wall, but she made a large dent in it.

Lisa discovered that the money was missing at 4:30 PM.  She yelled and Mark came rushing in.  The envelope was ripped open and the money was gone.  On the envelope was written in black pen:  “You’ll never catch me College Track.”

The police found just one set of fingerprints on the painting, but it was smudged and they could not match it to anyone.  The police also went to the local bank that afternoon to ask if there had been any deposits.  The banks said that they had received two deposits that afternoon:  Mike Mitchell deposited $1000 at 4:00 PM.  A local tattoo studio reported that Edna Wilson had come in that afternoon and purchased a $400 tattoo.

At 3:00, McDonald’s reported that a man in a red hat had come in and he seemed nervous.  He ordered a Big Mac, and paid for it with a $100 bill.  He was so nervous though, that he never waited for the change.

Police have narrowed down the case to five suspects:  Mike Mitchell, Hank Smith, Gloria Wilson, Jimmy Lee, and Edna Hillsdale.

The need the help of your group to answer two questions:

Who stole the money?

What proof do you have?
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$1000 has been stolen from College Track


We regret to inform you that it was just discovered that $1000 disappeared from College Track last week-end.  The money, which is part of College Track’s general account, was kept in an envelope behind the painting of Janine Flores in the hallway of the college track office.  The money was thought by Lisa and Mark to be very secure since few people knew that it was kept behind the painting.


Saturday was a busy day at College Track, and Mark found that the money was missing on Sunday morning.  He quickly called the police to report the missing money, and the police assembled the following report.  You are asked to read the report, examine the evidence, and determine what happened to the money with your group.

************************************************************************

Course of events at College Track this Saturday

Saturday was a busier day that usual at College Track, with many people coming in and out because of renovations in the building.  Lisa arrived at College Track at 9 AM, and opened the door.  A repairman named Mike Mitchell came by at approximately 9:30, according to Lisa.  He said that he had to fix the air conditioner. Lisa did not know that he was coming, but assumed that Mark had hired him, and let him into the building.  She went to her desk and worked, and never saw when he left.  She tried the air conditioning at 11, and it seemed to work well.

At around 11:30, Hank Smith came to visit.  Hank is a software designer who wanted to sell Lisa some special programs that College Track students could use to store their work.  He was wearing a red hat.  He spoke to Lisa for about 20 minutes, and then asked if he could look around.  Lisa said sure.  About 10 minutes later he stopped by her desk to thank her and say goodbye.

Gloria Wilson, a person who worked near College Track, came by the office at 1:30.  She had been angry with Lisa because she said that the College Track vans were blocking the view from her house.  She came in very angry, yelling at Lisa “You better get rid of those vans.  They are too ugly.  And the exhaust smells.  I plan to sue College Track because they are ruining the value of my property!”  Lisa thought that Gloria was crazy to be so upset with the vans, and asked her to leave.   She slammed the door behind her.

Mark came into work at 2 PM.  Jimmy Lee, a painter, came by at 2:30 that afternoon to do some work.  Mark had invited him to come, and he did a lot of painting in the hallway.  Jimmy ordered in a pizza from Domino’s while he was working, which was delivered by Edna Hillsdale.  Edna was a tough woman with a big tattoo of a cross bones on her shoulder.  Jimmy did not give her a very big tip when she ordered the pizza, and she became very angry and kicked the wall.  Her foot did not go through the wall, but she made a large dent in it.

Lisa discovered that the money was missing at 4:30 PM.  She yelled and Mark came rushing in.  The envelope was ripped open and the money was gone.  On the envelope was written in black pen:  “You’ll never catch me College Track.”

The police found just one set of fingerprints on the painting, but it was smudged and they could not match it to anyone.  The police also went to the local bank that afternoon to ask if there had been any deposits.  The banks said that they had received two deposits that afternoon:  Mike Mitchell deposited $1000 at 4:00 PM, and Hank Smith deposited $900 at 4:20 PM.  A local tattoo studio reported that Edna Wilson had come in that afternoon and purchased a $400 tattoo.

Police have narrowed down the case to five suspects:  Mike Mitchell, Hank Smith, Gloria Wilson, Jimmy Lee, and Edna Hillsdale.

The need the help of your group to answer two questions:

Who stole the money?

What proof do you have?

I’ve Been to the Mountaintop

Dr. Martin Luther King, Jr. delivered this speech in support of the striking sanitation workers at Mason Temple in Memphis, TN on April 3, 1968 — the day before he was assassinated. License to reproduce this speech granted by Intellectual Properties Management, 1579-F Monroe Drive, Suite 235, Atlanta, Georgia 30324, as manager for the King Estate. Write to IPM re: copyright permission for use of words and images of Martin Luther King, Jr. 

Photo Caption: Dr. Martin Luther King, Jr. speaking at 
Mason Temple, Memphis, TN on 4/3/68. 

Thank you very kindly, my friends. As I listened to Ralph Abernathy in his eloquent and generous introduction and then thought about myself, I wondered who he was talking about. It's always good to have your closest friend and associate say something good about you. And Ralph is the best friend that I have in the world.

I'm delighted to see each of you here tonight in spite of a storm warning. You reveal that you are determined to go on anyhow. Something is happening in Memphis, something is happening in our world.

As you know, if I were standing at the beginning of time, with the possibility of general and panoramic view of the whole human history up to now, and the Almighty said to me, "Martin Luther King, which age would you like to live in?" — I would take my mental flight by Egypt through, or rather across the Red Sea, through the wilderness on toward the promised land. And in spite of its magnificence, I wouldn't stop there. I would move on by Greece, and take my mind to Mount Olympus. And I would see Plato, Aristotle, Socrates, Euripides and Aristophanes assembled around the Parthenon as they discussed the great and eternal issues of reality.

But I wouldn't stop there. I would go on, even to the great heyday of the Roman Empire. And I would see developments around there, through various emperors and leaders. But I wouldn't stop there. I would even come up to the day of the Renaissance, and get a quick picture of all that the Renaissance did for the cultural and esthetic life of man. But I wouldn't stop there. I would even go by the way that the man for whom I'm named had his habitat. And I would watch Martin Luther as he tacked his ninety-five theses on the door at the church in Wittenberg.

But I wouldn't stop there. I would come on up even to 1863, and watch a vacillating president by the name of Abraham Lincoln finally come to the conclusion that he had to sign the Emancipation Proclamation. But I wouldn't stop there. I would even come up to the early thirties, and see a man grappling with the problems of the bankruptcy of his nation. And come with an eloquent cry that we have nothing to fear but fear itself.

But I wouldn't stop there. Strangely enough, I would turn to the Almighty, and say, "If you allow me to live just a few years in the second half of the twentieth century, I will be happy." Now that's a strange statement to make, because the world is all messed up. The nation is sick. Trouble is in the land. Confusion all around. That's a strange statement. But I know, somehow, that only when it is dark enough, can you see the stars. And I see God working in this period of the twentieth century in a away that men, in some strange way, are responding — something is happening in our world. The masses of people are rising up. And wherever they are assembled today, whether they are in Johannesburg, South Africa; Nairobi, Kenya; Accra, Ghana; New York City; Atlanta, Georgia; Jackson, Mississippi; or Memphis, Tennessee — the cry is always the same — "We want to be free."

And another reason that I'm happy to live in this period is that we have been forced to a point where we're going to have to grapple with the problems that men have been trying to grapple with through history, but the demand didn't force them to do it. Survival demands that we grapple with them. Men, for years now, have been talking about war and peace. But now, no longer can they just talk about it. It is no longer a choice between violence and nonviolence in this world; it's nonviolence or nonexistence.

That is where we are today. And also in the human rights revolution, if something isn't done, and in a hurry, to bring the colored peoples of the world out of their long years of poverty, their long years of hurt and neglect, the whole world is doomed. Now, I'm just happy that God has allowed me to live in this period, to see what is unfolding. And I'm happy that He's allowed me to be in Memphis.

I can remember, I can remember when Negroes were just going around as Ralph has said, so often, scratching where they didn't itch, and laughing when they were not tickled. But that day is all over. We mean business now, and we are determined to gain our rightful place in God's world.

And that's all this whole thing is about. We aren't engaged in any negative protest and in any negative arguments with anybody. We are saying that we are determined to be men. We are determined to be people. We are saying that we are God's children. And that we don't have to live like we are forced to live.

Now, what does all of this mean in this great period of history? It means that we've got to stay together. We've got to stay together and maintain unity. You know, whenever Pharaoh wanted to prolong the period of slavery in Egypt, he had a favorite, favorite formula for doing it. What was that? He kept the salves fighting among themselves. But whenever the slaves get together, something happens in Pharaoh's court, and he cannot hold the slaves in slavery. When the slaves get together, that's the beginning of getting out of slavery. Now let us maintain unity.

Secondly, let us keep the issues where they are. The issue is injustice. The issue is the refusal of Memphis to be fair and honest in its dealings with its public servants, who happen to be sanitation workers. Now, we've got to keep attention on that. That's always the problem with a little violence. You know what happened the other day, and the press dealt only with the window-breaking. I read the articles. They very seldom got around to mentioning the fact that one thousand, three hundred sanitation workers were on strike, and that Memphis is not being fair to them, and that Mayor Loeb is in dire need of a doctor. They didn't get around to that.

Now we're going to march again, and we've got to march again, in order to put the issue where it is supposed to be. And force everybody to see that there are thirteen hundred of God's children here suffering, sometimes going hungry, going through dark and dreary nights wondering how this thing is going to come out. That's the issue. And we've got to say to the nation: we know it's coming out. For when people get caught up with that which is right and they are willing to sacrifice for it, there is no stopping point short of victory.

We aren't going to let any mace stop us. We are masters in our nonviolent movement in disarming police forces; they don't know what to do, I've seen them so often. I remember in Birmingham, Alabama, when we were in that majestic struggle there we would move out of the 16th Street Baptist Church day after day; by the hundreds we would move out. And Bull Connor would tell them to send the dogs forth and they did come; but we just went before the dogs singing, "Ain't gonna let nobody turn me round." Bull Connor next would say, "Turn the fire hoses on." And as I said to you the other night, Bull Connor didn't know history. He knew a kind of physics that somehow didn't relate to the transphysics that we knew about. And that was the fact that there was a certain kind of fire that no water could put out. And we went before the fire hoses; we had known water. If we were Baptist or some other denomination, we had been immersed. If we were Methodist, and some others, we had been sprinkled, but we knew water.

That couldn't stop us. And we just went on before the dogs and we would look at them; and we'd go on before the water hoses and we would look at it, and we'd just go on singing "Over my head I see freedom in the air." And then we would be thrown in the paddy wagons, and sometimes we were stacked in there like sardines in a can. And they would throw us in, and old Bull would say, "Take them off," and they did; and we would just go in the paddy wagon singing, "We Shall Overcome." And every now and then we'd get in the jail, and we'd see the jailers looking through the windows being moved by our prayers, and being moved by our words and our songs. And there was a power there which Bull Connor couldn't adjust to; and so we ended up transforming Bull into a steer, and we won our struggle in Birmingham.

Now we've got to go on to Memphis just like that. I call upon you to be with us Monday. Now about injunctions: We have an injunction and we're going into court tomorrow morning to fight this illegal, unconstitutional injunction. All we say to America is, "Be true to what you said on paper." If I lived in China or even Russia, or any totalitarian country, maybe I could understand the denial of certain basic First Amendment privileges, because they hadn't committed themselves to that over there. But somewhere I read of the freedom of assembly. Somewhere I read of the freedom of speech. Somewhere I read of the freedom of the press. Somewhere I read that the greatness of America is the right to protest for right. And so just as I say, we aren't going to let any injunction turn us around. We are going on.

We need all of you. And you know what's beautiful tome, is to see all of these ministers of the Gospel. It's a marvelous picture. Who is it that is supposed to articulate the longings and aspirations of the people more than the preacher? Somehow the preacher must be an Amos, and say, "Let justice roll down like waters and righteousness like a mighty stream." Somehow, the preacher must say with Jesus, "The spirit of the Lord is upon me, because he hath anointed me to deal with the problems of the poor."

And I want to commend the preachers, under the leadership of these noble men: James Lawson, one who has been in this struggle for many years; he's been to jail for struggling; but he's still going on, fighting for the rights of his people. Rev. Ralph Jackson, Billy Kiles; I could just go right on down the list, but time will not permit. But I want to thank them all. And I want you to thank them, because so often, preachers aren't concerned about anything but themselves. And I'm always happy to see a relevant ministry.

It's all right to talk about "long white robes over yonder," in all of its symbolism. But ultimately people want some suits and dresses and shoes to wear down here. It's all right to talk about "streets flowing with milk and honey," but God has commanded us to be concerned about the slums down here, and his children who can't eat three square meals a day. It's all right to talk about the new Jerusalem, but one day, God's preachers must talk about the New York, the new Atlanta, the new Philadelphia, the new Los Angeles, the new Memphis, Tennessee. This is what we have to do.

Now the other thing we'll have to do is this: Always anchor our external direct action with the power of economic withdrawal. Now, we are poor people, individually, we are poor when you compare us with white society in America. We are poor. Never stop and forget that collectively, that means all of us together, collectively we are richer than all the nations in the world, with the exception of nine. Did you ever think about that? After you leave the United States, Soviet Russia, Great Britain, West Germany, France, and I could name the others, the Negro collectively is richer than most nations of the world. We have an annual income of more than thirty billion dollars a year, which is more than all of the exports of the United States, and more than the national budget of Canada. Did you know that? That's power right there, if we know how to pool it.

We don't have to argue with anybody. We don't have to curse and go around acting bad with our words. We don't need any bricks and bottles, we don't need any Molotov cocktails, we just need to go around to these stores, and to these massive industries in our country, and say, "God sent us by here, to say to you that you're not treating his children right. And we've come by here to ask you to make the first item on your agenda fair treatment, where God's children are concerned. Now, if you are not prepared to do that, we do have an agenda that we must follow. And our agenda calls for withdrawing economic support from you."

And so, as a result of this, we are asking you tonight, to go out and tell your neighbors not to buy Coca-Cola in Memphis. Go by and tell them not to buy Sealtest milk. Tell them not to buy—what is the other bread?—Wonder Bread. And what is the other bread company, Jesse? Tell them not to buy Hart's bread. As Jesse Jackson has said, up to now, only the garbage men have been feeling pain; now we must kind of redistribute the pain. We are choosing these companies because they haven't been fair in their hiring policies; and we are choosing them because they can begin the process of saying, they are going to support the needs and the rights of these men who are on strike. And then they can move on downtown and tell Mayor Loeb to do what is right.

But not only that, we've got to strengthen black institutions. I call upon you to take your money out of the banks downtown and deposit your money in Tri-State Bank—we want a "bank-in" movement in Memphis. So go by the savings and loan association. I'm not asking you something we don't do ourselves at SCLC. Judge Hooks and others will tell you that we have an account here in the savings and loan association from the Southern Christian Leadership Conference. We're just telling you to follow what we're doing. Put your money there. You have six or seven black insurance companies in Memphis. Take out your insurance there. We want to have an "insurance-in."

Now these are some practical things we can do. We begin the process of building a greater economic base. And at the same time, we are putting pressure where it really hurts. I ask you to follow through here.

Now, let me say as I move to my conclusion that we've got to give ourselves to this struggle until the end. Nothing would be more tragic than to stop at this point, in Memphis. We've got to see it through. And when we have our march, you need to be there. Be concerned about your brother. You may not be on strike. But either we go up together, or we go down together.

Let us develop a kind of dangerous unselfishness. One day a man came to Jesus; and he wanted to raise some questions about some vital matters in life. At points, he wanted to trick Jesus, and show him that he knew a little more than Jesus knew, and through this, throw him off base. Now that question could have easily ended up in a philosophical and theological debate. But Jesus immediately pulled that question from mid-air, and placed it on a dangerous curve between Jerusalem and Jericho. And he talked about a certain man, who fell among thieves. You remember that a Levite and a priest passed by on the other side. They didn't stop to help him. And finally a man of another race came by. He got down from his beast, decided not to be compassionate by proxy. But with him, administering first aid, and helped the man in need. Jesus ended up saying, this was the good man, this was the great man, because he had the capacity to project the "I" into the "thou," and to be concerned about his brother. Now you know, we use our imagination a great deal to try to determine why the priest and the Levite didn't stop. At times we say they were busy going to church meetings—an ecclesiastical gathering—and they had to get on down to Jerusalem so they wouldn't be late for their meeting. At other times we would speculate that there was a religious law that "One who was engaged in religious ceremonials was not to touch a human body twenty-four hours before the ceremony." And every now and then we begin to wonder whether maybe they were not going down to Jerusalem, or down to Jericho, rather to organize a "Jericho Road Improvement Association." That's a possibility. Maybe they felt that it was better to deal with the problem from the causal root, rather than to get bogged down with an individual effort.

But I'm going to tell you what my imagination tells me. It's possible that these men were afraid. You see, the Jericho road is a dangerous road. I remember when Mrs. King and I were first in Jerusalem. We rented a car and drove from Jerusalem down to Jericho. And as soon as we got on that road, I said to my wife, "I can see why Jesus used this as a setting for his parable." It's a winding, meandering road. It's really conducive for ambushing. You start out in Jerusalem, which is about 1200 miles, or rather 1200 feet above sea level. And by the time you get down to Jericho, fifteen or twenty minutes later, you're about 2200 feet below sea level. That's a dangerous road. In the days of Jesus it came to be known as the "Bloody Pass." And you know, it's possible that the priest and the Levite looked over that man on the ground and wondered if the robbers were still around. Or it's possible that they felt that the man on the ground was merely faking. And he was acting like he had been robbed and hurt, in order to seize them over there, lure them there for quick and easy seizure. And so the first question that the Levite asked was, "If I stop to help this man, what will happen to me?" But then the Good Samaritan came by. And he reversed the question: "If I do not stop to help this man, what will happen to him?"

That's the question before you tonight. Not, "If I stop to help the sanitation workers, what will happen to all of the hours that I usually spend in my office every day and every week as a pastor?" The question is not, "If I stop to help this man in need, what will happen to me?" "If I do not stop to help the sanitation workers, what will happen to them?" That's the question.

Let us rise up tonight with a greater readiness. Let us stand with a greater determination. And let us move on in these powerful days, these days of challenge to make America what it ought to be. We have an opportunity to make America a better nation. And I want to thank God, once more, for allowing me to be here with you.

You know, several years ago, I was in New York City autographing the first book that I had written. And while sitting there autographing books, a demented black woman came up. The only question I heard from her was, "Are you Martin Luther King?"

And I was looking down writing, and I said yes. And the next minute I felt something beating on my chest. Before I knew it I had been stabbed by this demented woman. I was rushed to Harlem Hospital. It was a dark Saturday afternoon. And that blade had gone through, and the X-rays revealed that the tip of the blade was on the edge of my aorta, the main artery. And once that's punctured, you drown in your own blood—that's the end of you.

It came out in the New York Times the next morning, that if I had sneezed, I would have died. Well, about four days later, they allowed me, after the operation, after my chest had been opened, and the blade had been taken out, to move around in the wheel chair in the hospital. They allowed me to read some of the mail that came in, and from all over the states, and the world, kind letters came in. I read a few, but one of them I will never forget. I had received one from the President and the Vice-President. I've forgotten what those telegrams said. I'd received a visit and a letter from the Governor of New York, but I've forgotten what the letter said. But there was another letter that came from a little girl, a young girl who was a student at the White Plains High School. And I looked at that letter, and I'll never forget it. It said simply, "Dear Dr. King: I am a ninth-grade student at the White Plains High School." She said, "While it should not matter, I would like to mention that I am a white girl. I read in the paper of your misfortune, and of your suffering. And I read that if you had sneezed, you would have died. And I'm simply writing you to say that I'm so happy that you didn't sneeze."

And I want to say tonight, I want to say that I am happy that I didn't sneeze. Because if I had sneezed, I wouldn't have been around here in 1960, when students all over the South started sitting-in at lunch counters. And I knew that as they were sitting in, they were really standing up for the best in the American dream. And taking the whole nation back to those great wells of democracy which were dug deep by the Founding Fathers in the Declaration of Independence and the Constitution. If I had sneezed, I wouldn't have been around in 1962, when Negroes in Albany, Georgia, decided to straighten their backs up. And whenever men and women straighten their backs up, they are going somewhere, because a man can't ride your back unless it is bent. If I had sneezed, I wouldn't have been here in 1963, when the black people of Birmingham, Alabama, aroused the conscience of this nation, and brought into being the Civil Rights Bill. If I had sneezed, I wouldn't have had a chance later that year, in August, to try to tell America about a dream that I had had. If I had sneezed, I wouldn't have been down in Selma, Alabama, been in Memphis to see the community rally around those brothers and sisters who are suffering. I'm so happy that I didn't sneeze.

And they were telling me, now it doesn't matter now. It really doesn't matter what happens now. I left Atlanta this morning, and as we got started on the plane, there were six of us, the pilot said over the public address system, "We are sorry for the delay, but we have Dr. Martin Luther King on the plane. And to be sure that all of the bags were checked, and to be sure that nothing would be wrong with the plane, we had to check out everything carefully. And we've had the plane protected and guarded all night."

And then I got to Memphis. And some began to say the threats, or talk about the threats that were out. What would happen to me from some of our sick white brothers?

Well, I don't know what will happen now. We've got some difficult days ahead. But it doesn't matter with me now. Because I've been to the mountaintop. And I don't mind. Like anybody, I would like to live a long life. Longevity has its place. But I'm not concerned about that now. I just want to do God's will. And He's allowed me to go up to the mountain. And I've looked over. And I've seen the promised land. I may not get there with you. But I want you to know tonight, that we, as a people, will get to the promised land. And I'm happy, tonight. I'm not worried about anything. I'm not fearing any man. Mine eyes have seen the glory of the coming of the Lord.

Examples of Group Norms

· Everyone in the group will get a chance to speak.

· At the beginning of the discussion the group decides what they are going to talk about.  Be clear about goals.

· Everyone has a particular function in the group—one person will start the group off, another will keep time and make sure there is enough time, another will take notes, another will make sure the group stays on track.

· Listening is just as important as talking.

· Be able to laugh, but don’t get off track.

· If people disagree with each other,  they should say so without making their comments insulting or directed personally to another.

· Look for what each person adds to the group, and have people focus on what they are best able to do.
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